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^ Three questionnaires are, offered as language planning 
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background profil<^ of an individual. The second elicits an 
individual hisrory of language behavior on a time scale. The' third 
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rofiXe for language policy ard educational ptoaramfi. (JB) 
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INTRODUCTldN 



The purpose l3f tKese schedules is to provide instruments for measurement 
of variables in language background, language behavior and -language policy 
particularly in situations where two o? more dialects Qr languages ar? used. 

Such situations, found in a>l parts of lihe world, have created in some 
countries national problems of such urgency and importance as to threaten - 
the very existence»of several nations whose unity had hitherto been. taken 
for granted. Witness, for example, the rise in regionalist arfd separatist 
movements in Europe, the Americas, Africa, and in the Asian sub-continent* ' 
all based on linguistic and Cultural differences - real or imagined.* 
Any politics of accomiriodation which centra^ governments may use 
to counter separation, and t^oionaWzation must bf necessity be based on 4 . 
recognition of these differefWes. Any intelligent recognition serving as a- 
basis for policy must be founded on an understanding of such differences. 
Attempts to understand language and cultgr^ tlivergehce inevitably lead tt) the, 
.reali^ajtion tbs\,t one H not faced wttH an '^ef ther/or situation, with contrasts 
r^inv^black and white, or with mutually exClusi^ve propositions. Cultural and 
linguistic differences are matters of degree: Iniituations^of cultural and 
linguistic contact this is especially true. AnA^ contexts where there has 
been many generatiops of intermingling thfe qultural boundaries may be all but . 
indistinguish^le. " '\ . ■ ' 

Anyone^ced with tfie problem of proposing changes ir» linguistic, cul- 
tural or educational policy based on the recognition of such differences must 
first eximine the many dimensions of the language background and the language 
behavior of those for whom such changes are intended. Some of these dimen- 
sions are hot in themselves self-contained categories; they are also ma_tters 
of degree For example, the propositi on, that any one language is the home 
language of pupils, for whom a languagds^nd educational policy is being made, 
and th^ this language can therefore be used as a medium of instruction can 
only be true if, in fact, the. former is functionally .the same as the latter. 
Yet this is unlikely to b^ true in those very'^i tuations where there are se- 
ribiis problems of language education - situations, for /example, of long- 
term language contact and illiteracy in the home language. 

To discover the extent to which a home langOage can be used as a medium 
of instruction supposes som6 knowledge of the variations in language back- 
ground and language behavior of those pupils presumed to be using that lan- 
guage at home. In some cases,' the presumption may turn out to be ill-founded, 
pr'the "language" used at home may be so far>. removed from the standard of , 
this .language which is Used in school and 'so intermixditi with thejominant 
language the area as to be of little use as a medTOtti^bf in^trucfioi^. In 
other Closes, the incompatibility of the home variety and this school Variety 
of the language may affect only a proportion of the school t>opulation; for 
,. it, any form.of bil inguaMeduCation^may turn out to be illVadvisod. ,) 

That twO pupils ii'n tfie- Same biljngud.];^.conimunit:X are said W ispeak th^'H^i^ 
sarnie language not ntean that they ar^'l j-^uistically compSt*alj1e. Their 
language Behavi 01^. may vary.widelj' in dialectSil use, in stability, in degree 
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of bilingual admixture, in the extent which the language is used in the home, 
in the language competence of th6se with whom the pup'il uses" the language, in ' 

^ the type and 'number of oral and written impressions provided through television, 
radio, magazines, books and newspapers and jn the extent to which the pijpil . 

• mmself uses the .language with members cf his family. « • ^ 

The home language In bilingual comtnunities may vary to the extent of sup- 
plying the school with a linguistlca-Hy varied and heterogeneous population. 

'hach pupil s entiering language profiJe may be determined by his owhslanguage 
behavior at hom^. This rrfey be descrTbed in terms of input and outpuX Frequent 
and proloncied exposure \o the oral' forms of'a language through television and 
radio and to its written forms thr^ough magazines and books in one language 
rather than in the other may deter^mine the type and extent of the pupil's lexi- 

^ cal and collocational repertoire. His output in spedking to either^ or both 
parents and to Iriends and relatives in one language father than in the other 
may have resulted in greater fluency in that lanqUaqe. In certain situations, a 
qgantitied language behavior profile may even have to be .establ ished for each 
pupil . , V • ' 

In a multidthnic community, the language competence of the school' popula- 
tion cannot be taken . for granted, since €ach language ski 11 which a pupil may 
have in each of his languages may exist at any possible level of competence. 
Contrariwise, iflthe school population is composed of two un'flingual beginning 
groups to be mad^ bilingual through the school . it may be possible 4:0. divide, 
the student body i into groups representing degrees of bilingOaliziition. 

In bilingual schooling, such family variables a§ stability .lethnocentri- 
city. socioeconoriiic status., geographical and social mSbility. social aspirations 
and relationship iwith the rest of the community arid. with the .school itself may 

, have /:o be taken jinto account. In each of the two languages in contact, the 
entering language behavior of the pupil may have been fashioned by the stabili- 
ty of the home. Th broken homes the child may have experienced a disturbing 
switch of the home language. The pupils language behavior will also be affected 
by the pattern of usage and language competence of the parents and visitors, 
their mterary background as seen in the books and periodicals present in the 
home, their degree and type of mobility, which. may have included foreign resi- 
dence and travel abroad, their 'economic and education levels, which couki re- 
sult in a certain selectivity, their educational aspirations for their children, 
which may giv^ high priority to the learning e^f languages useful in higher 
education and in later life. ^ . , . 

In ordqr to arrive at judicious changes in language-related policies and 
programs* such variaftions in language background and in language be/iavibr have 
to be considered in the context of the school, that of the community, and that 
of the political entities to which the community belongs. The distribution of 
language variation and language use within these areas will affect the viabi- 
lity of any language-related policy. Possible variables and their degrees of 
variation have to be accounted for, since they make up the coqtext within which 

^any accommodation tos cultural and ethniq differences in individuals and group 
language background/ind behavior zpan have some sort of significance. , • 
It i s. wi th WStG contexts in mind that the^following schedule's are her* 
presen-ted. 



HOW TO USE THESE SCHEDULES 



Mere is a set of three questionnaires designed for contexts in which 
more-than one language, dialect or language variety is used. They/cover 
individual language background, individual language behavior and group- 
•language programs. The questions do" not, of course, specify the language 
or languages:. the Use of which is being investigated. The latter are simply 
labeled A, b; C, etc.. As they appear in the questions, these letters are 
to be replaced tby the names of th^ languages, dialects' or language varieties 
the use of which is being Baeasured." It may be possible, for .example, to 
whiten out the letters and type over iMjjxt^e names of the languages at th^ . 
appropriate places. The forms may then be photocopied or photo-multiplied 
to produce a sufficient number of qu^ionnaires for the groups being tested. 
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1 . LANGUAGE BACKGROUND PROFILE 



Hod to fill out this form ' ' 

Here -are a number of questions which we would like you to read and answer. 
^Eaqh question'has a number of possible answers. Give only ONE answer for 
each question. Read all possible answers before picking the one that fits 
you best. When you have found your answ er, l ook at its number and draw a 
circle around it. For questions with a square, write answer inside 

the square. » . • 



My name is , _ 

1^ . How^oTd are you? ' : •» v ?\ f ' ^ ^ 

> I am i I years old. 



2) I came ,to this town in the year I \ 



3) The name of 'the country in which I was born is | [ 

4-6) In which countries have you lived? (Don't include vacations) 
I have lived in A-sp<(aking countries 



3<^kir 



1. Not at all 

2. For less than a year 

3. Between 1 and 3 years 
"4. More than ,3 years 



I have iivfed in --B- speaking countries 

A. Not at all ../.^ 
2. For less than a year , /'^^ 



3. Between 1 and 3 years T 

4. MdH- than 3 -years 



. I have lived in other countries (tieithier A nor B) 

^ ' 1. V Not at all 

2. For Vess than a year . 

3. Between 1 and 3 years. 

4. More' than 3 years t 



7) For how many years have you been in school? (Count years in . 
^college, university, professional or technical schools). ■ 



8-^) In this question, we'd like to know about the number of your rela-, 
tives who speak A and the number who speak B. Let's first take those 
who speak A. If all your* relatives can speak A, circ-le No. 1 at right, 
rf none of your relatives can speak A, circle NO. 2. If only one of 
your relatives can speak A, circle Np. 3. .It makes no difference 
whether or not these relatives are living w-ith you; 'for instance, 
you may have, somewhere in the world, an uncle who is able to speak A. 
If some of your relatives speak A, that is, not all of them, but more 
than one, circle No.' 4., Now circle the number which fits. you best: 



1. Al> my relaptives.cffn 'Speak At 

2. None of my relatives can speak A 

'3. Only one of my relatives can speak A 

4. Some of my relatives can speak A 
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Now, letS do the same th'ing for *your' relatives whp speak or can 
speak B. ' " 

1. All my relatives can speak B 

2. None of my rela'tives can speak B • ^ ' . 

3. Only one of my relatives can speak B * ▼ . 

4. Some of my relatives can speak B . 

■ - . . 

10) /hink of the language or languages you use with your family or those 
you were living- with last year. Do you always use the same language 

B or any o-theV language), or do you use two or more languages? 
Read the following possibilities and check which case fits you b^st.. 

How many languages do you use in your home? , , ^ 

• ' 1 . We use only A 

2. We use only B 

'3. JiJe. use another .languagiB (name of other language) .' 

4. We use both A and B ' • ) 

5. We use both A/and .". . v, . . . .V. .-. . .\. 

• , .6. We use 



DOin « ana u • v i 

both A.'^nd .V..... v.. -...\.... ^.:^othef language) 
both Bf^nd ........ >.i (other language)' , 



• I Jtr. We use. A', B ahd 

' :8.' We use nMrOr B bpt ....i.and .i 



1 .8." We use np ArOr B b\it , .• ....i.anc .i. 

/ ^ 9. We use ii)r?' than' three language^ (nartie of languages) ; : 
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11) Do'yo"'"se two (or more) languages at 'home? 
* 



1. No, we use only one lar\guagp 

2. Yes, but much more A than B 
3.. Yes, a little more A than B 

4. Yes, tut much more B than A 

5. Yes, a little more B than A 

6. Yes. about as r^ich A as B 

7. As much or more 

8. More A -or B than 



than A or B 




If you speak only one language at home (that is, if you have checked 
No. 1 above), also circle No. 1 here 
(and don't answer 2, 3 or 4* below) . 

If you use both A an^^B AT HOME, do you feel that you ace using more 
A or more B now than you were a»year ago? > , ' ' 

Check which case fits youj^est: 

2. I use more A at home than I did a year ago 

3. I use more^B at home than I did a ye^r ago 

4. r notice* no change in the amount of A or B I use *' 




13) Do you still speak at home the language you first Iftenened; as a .baby? 
1/ Yes , . ♦ ' ( 



14) Think of the lanquage(s) you use with people outside your own home, . 
your friends, visitors^ people you visited, people you played .with 
outsi'de the>chool. (Later on, we'll ask you about the languages you 
used on the ^chool grounds). Here, thirfk only of the language you 
used when not on the schboO grounds and when not at/%ome with your 
family, gead the 10 following possibilities and ch^fck the one which 
fi'ts you besti - i 



r r • • ' 
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1. Always A . ' 

S^. Always B 

3. Always another language (name of other language} 

4. A and B (A a€ much as B)/ 

5. Much more A than B 

6. A little moK^e A than B , . ; 

7. Much, more B than A ) ' ' f 

8. A little morb B than A ' ' . 

9. A and (name of other language) 

10. B and ' >«. .. (name .of other l^anguaqe). 
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i . r ■ 

15) If you use ofl+y-one* lainguage (that Is, if you have .checked Mci. T,, 2 
•or 3 above), circt&v^lso No. 1 here., ' ' 




If you use both A and B,\do you "feel that you are usinti more of one 
these languages now than a year ago with people in your n'tei.ghbdr- 
Ifood-visitors,^ etc.? Check which case fits you. best: 



2. More A than a year ago 

3. More B than a year ago 

4. No change. 



1'6) Now, think of the languages that are or were used at school. .Let's 
first think about the language or languages you <jsed or use with your 
school mates and school friends during school breaks and out of class. 
Do tr did you always use the same language oV do you also use another^ 
.langi/age? Check which case fits you best: • ' 



) 



1. 

O 
c . 

'3. 
4. 
5. 
6. 
7. 
8. 
9. 

ig; 



Always A 
Always B 

Always (name of other language) 

A and B (about equally) \ . ' 

Much more A than B 

A little more A than B * 

Much more B than A ^ f 

A little more B than ^ / 

A and (|nanj/of other language) 

B andji*/.''. U". . .\ . . . ..... . . . . . . . fname of other 1 ahguage) 



17) If you use or used only one language (that is, if you. checked No. 1, 

2 or 3 above), circle No. 1 here. 

A • » ^ . 

Otherwise, think of the two 1 an9ua?§^«^you used out of class dpring 

breaks at school last year. Do you feel that you were using more A 

or more B when you finished yo^ir last school year tJWn when you star.ted 
school? 



Check which case* iFits you bts^: 
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2. I used more A at the end than at the start 
3': I used more B at the end than- at the start 
4. I noticed no change in the amoynt of A and B 



1% 



1, 
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18) Next, think of the language or languages ypu-ftise or .us6d in class"-.* "-V n 
< () especially, when answering your teachers or wlien asking questions. , ^^T; 
Do or did you .always use one language, or do you sometimes use'^and.i, ^.^ . ! ^ 
sometimes«iUse B? \ ^ • • A ' "'V i**' 



19) 



20) 



1 . Always A - 

2. Always B 

3. A and B (about equally) 

4. Much more- A than B 

5. A little more A than B* 

6. Much more B than A 

7. A little more B than A 



V 



f 



6"' 

4 : 



4> 



ilwav! 
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If you always use the same language (thai:jis, if you have checked No. 1% ? / 
2 above), check also here. / ^ • ■ ' V 

Otherwise, think of the two langi^ages you iised.'"in your 'last». year ' 
of class. Do you feel that you were Using, more A -br more-B wHen, you 
finished thap when you started? . ^* , 



Chgck which case f^ts you best: 



Z. I used more A at the end than at the s^Rrt " '* 

3. I use(t. more B at the end than at the start , ; . 

4. I noticed no change in my use of A or B#l "** 




Think of the books you TTcTVE^in.your 
How many, do you think there are? 




I. 



1. None 

2. Some 

3. Many ' 



21) Do you yourself own any books? ^ 
^ ^^ow many? 



. Vllone f[ 
. \ Under 10 boolfs 
3.. jBetweoji 10 and 100 
4. ■•'Dver a 100 
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V 



w^l. .None 

2. Between 1 and _5_. 

" . . 3.. fcetween 6. and iir^ 

* ' 4. Between 10 and '25 

• 5, More* than 25 * - 

• ♦ - I' ^ ;■ . 

In B ,\ , ; ■ 

1 . None • 

2. Bet«>een 1 and 5 

3. Between 5 and 10 , , 
4^ Between 10 and 25' * 
5. More thaa 25 . 



In other language 
(Name of language)'. , 



'^3 : • 
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1. -None 

2i Between 1 and 5 

3. Between 5 and 10 

1^. Between 10 and 25 , 

5. More than 25 



25-27) Did you^'read atiy daily newspapers or weekly or monthly" magazines .last 
year (including the comics) in A,-B oir another language? About 
how much time did you spend a week on them? 



In A, 



1 



1 . I did not read any 

2. About an hour each week 

3. Between two a-nd four hours 

4. Between five and ten hours 

5. More than ten hours 



?1 / 
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^ n B ' . 



1'. I did -not » read any 

2. About hour 'each week 

3. Between'/two . e^nd f our .houry 
4. , Between fiv^ ;and ten hour^ 
5. More thaifi ten^hours ^ 



In other langua^^ , ' . 
(Name of language).. . ,..4 



: / 



1.. I did not read any 

2. About an hour each week 

^ "3. Between two and four -Hours ^ , . . 

4. Between five and ten hours , 

5. More than ten hours , 

28-29) Did you- go to the theater or to the cinema (movies) last year? 
About how often in A, in^B or other languages? (Don't include 
TV here) - 



In A 



In B 



1. I did not gb to the theater or cinema 

2. 1 to 5 times 

3. 5 to 15 times 

4. 15 to ,30 times ; 

5. More than 30 times . 



1. ] did not go to the theater or cinem^ 

2. 1 to &f:times \ 

3. 5 to^5 times 

4. 15 to 30 times 

5. More than 30 times 




In other language 
(Name of language) 
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1. I did not 90 to tb4 theater or cinema 

2. 1 to 5 times ' 

3. 5 to 15 times 

4. 15 "to 30 times 

5. More than 30 times 



u 



30-31) How often dp yJu watch TV as a- general rule? ' 

In A . . 

1. Not at all / 

2. Once a month or less >■ , / / * ^ 
- 3. Twice a week or less ' 

4. About once a day for less than an hour 

5. More than an hour a day . 



jn B 



^ 1; Hdt at all \ / . ^ 

2. Once .a month or less "^"r^ 

3. Twice a week \or le^s _ ' 

4. " About once a day for less than an hour 
. , 5. More than an ifjour a day ^ 

32-33) How often 'do you listen ito the radio when people are- speaking 
singing? 



In A 



1^ Not at all" 



2. Once a month or less 

3. Twice a week or le^^5 - - * / 

4. About on^e a day for less than an^Jiour 

5. More thar)| an hour a day I 



I 



In B 



1. Not at all 

2. Once a month or less 

3. Twice a week or less 



4. About £mce a day for lessj0han ari hour 

5. More tnan an< hour a day 
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34-37) We now ask you to think about how well' you 'know A.aTKl B.'v Yov-may 
be able to understand one of these languages bette^than you speak 
it. So, we'll first ask you how well ypw undM*sta^ld A and ^hfinjho^. 
^ell you think yoti ca(n SF^eak it. ■Jbehfy/e^^^asK you the saljiie /ues- 
^tions abourB. • If you feel that ^ou sp^a^tSe language vecy well», 
circle the number opposite the wdrds 'iyery W^l". Or, you may tHink 
thdt you Jcnowhow to spea k one of youf 'languages "not jpo well" or 



even "not at a 1 1". 
Check the one you think Yits best: 



I- understand A 



1. Not at all 

2. Very littld 

3. Not too Well 

4. Fairly well . 
5^. Very well 



op; 

/ 



I speak A 



1 * Not dJiiikiy 

. 2. Very little 

3. Not too welt 

. 4. Fairly well - 

.5. Very well 

-J 

I /understand B 



1^ 



1. Not at all 

2. Ver.y- little 

3. Not too well 
4.. Fairly well 
5. Very we^l 



I speak B 

. / 

/ 

1. Not at all 

^ 2. Very little 

3. Not tbo well 

4. F&irly well 
' 6. Very well 



erJc 
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38-41) Now -think' tiack to the first day .you caine;.to. schM ybu speak 

: ' A and B as well as you dp nq,w?« Thiink first hjow good your A was irihen 
you .first nrri^'ed. * • ) ^ ' . . v 



When I first started -in school, I understood A. 



at a\ll 
i little 



1. Not 

?.. Very 

3. Not too well 

4. fairly well 

5. Very well 



When I first started in school, I spoke A 



I. I 
•it' 



1. Not at aJl 

2. Very littl-e 

. 3. Not too v/ell » 

4. Fairly well 

5. Very well 



Wext, think about how good you were in 5- 
Whijn I first started in school,^! unc^jBrstood B 



1. Not at all 

2. - Very little 
'3. Not too well 

4; Fairly well 

• 5. Very well 



When I first started in school, I spoke B 



1. -Not^t all 

2. Veify little 

3. Not too well 

4. Fairly well 
^ 5. • Very we 1:1 



42-45) think of the langua/e people answer youjn when yo.u;.speak to- them. 
' ' We're going to askAou to tell uS whether they alwSys answer you in* 
the samV languagyas you ♦used J n /your question.- Foi^ example, some- . 
times when someojre speaks to a*Be<her person-+n 1i, bafpay reply in B« 
Or. if he , asked/ n B, he might get 'a„.ireply in . Did this evtfr hap- 
pen toi^ou? Sdlhetimes? Often? 0^ never^ Wlren talking to someone 
, in onelanguadi, did that pferson ever answer in another language (A, 

-■.^^„„^y:.4)4...4:^y.. ^ a m p 1 e , . ■ . i£ ,jtf)i^. s p ea k tfl ..-SPJiifioat4n.tf^^ 

TSRs" 



, aa answer iyB, or vice vwsa?. Think qf the dif^jFent sit'uaH^ 
where such # thing is possible (home, in your neighborhood, and at 
school) an/ cheick what you have noticed in the past year. . 



When I s^eak to someone in one language, he or she may answer me in' 
anothe/ language. This happened: ' 



1. 

2. 



flever 
f\lways 
Often 
Sometirfies 



s 



In yajdr neighborhood 

' 1 . f^fever 
2^ Always 
^3. O.ften 
4.'* Sometimes 



At sQhoo^ (out of Class) 



1 . Never 

2. Always 

3. Often 

4. Sometime^ 



At school (in class) 



1 . Never 

2. Always 

3. Often 

4 . Sonieiti'mGS 



V 
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.•.4€-49) "Were ,you yourself ever the one to reply in another language? 

Or do you, at all times, answer In th^ language in y/hiph peoplfe . i 
speak to you? For example, during the past year, when someone.*, 
spoke to you in A, .were you ever in the habit of answering In'B?^ 



At home 

1 . Never 



~?:~ATway5 — 

3. Often. 

4. Sometimes 




I^jfioutv nei ghUorhood 

1 . Never 

2. Always 

3. Often 

4. Sometimes 



At school (out of class) 

1 . Never / 

2. Always 

3. * Often 

4. Sometimes 



At schoot (in class) 

1 . Never 

2. Always 
3... Often 

4. StMnetirhgs* 



50-53^)* In which language pr languages would you like to study or work? 

Think of your lesson, the subjects you s'tudied, the te;ttbooks you 
used and the language the teachers used in class. J Apart from the 
teaching of A apfl B languiies, would you like all^.t)r some of this 
teachin^i to have been giv6n in A , B or both language's?. k 



The periods t«j:l ass, (Except language periods) 



1. They should have bepn given in A' only 

2. They. Should have beep given in B only 

3. They should have been given in both languages^ 

4. Ifmakes no difference to itie 
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The subjects' you studied (except, languages like 'A, B and C, as 
subjects) . -v . .' ^ 



1. All subjects steuld fta>ie,'be^n taught in A only- 

2. All subjects should have been taught in B only/ 

3. All subjects should have been taught in*A arwd B 

4. It makes no difference to me ' 



The textUboTs you usea"^|^c"ept7Arr'B and L language bSotc^O — — 

'' ' '■' 

1. All textbooks should liave been in A only ■ ^- • 

2. All textbooks'should have b^en in Bonly* ' . 

3. For each subject in each., class, there should have been both an 
A textboQk and a B textbook . 

4. The textbook should have been in the language the teach^er knew 
best*. _ 

-5. Textbooks in some subjects should hav.e been in A and those foY* 

other subjects should tave been in B 
6. It doesn't matter what language the textbooks were in 

The language of the teacher (except when teaching A, B and C as 
languages) > . > - 

1. All teachers should have taught only in A ' '-'^ ' . ' 

•2, « All teaches should hav€f taught only in.B ' 

3. All tea.chers; should have done some of their teaching in A and 
some in B • ' " , 

4. It depends on the language of the teacher 

Did you understaiid' every thin(5 at school when it yt&s said or written 
in A? ■ ' » , 

1. Yes, I understood everytbingjn A \ 11^ 

2. I understood rifearly everything in.A * ' / 
'3. I often didn't understand everything in A. 

4. I understood 'very Tittle in A 

Did you understand everything when ,it was- said or writtert^ irv B? 

* ♦ . * 

1. Yes, I understood everything in B 

2. ' I understood nearly everything in B 

3. I often didn't understand everything in B • 

4. I understood very littTle in B 
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■ ■■ • ■■■■ • • : * 

If ybu are now in the elenfentary (primary) school, circle your 
grade . ' • 



1. Grade 1 or pre-school 
2 . Grade -2 . \ . 



3. "grade 3 

4. Grade 4 

5. Grade 5 

6. Grade 6 



^ you are now 'in .the seecrtidary (high) school, Circle the numbeV 
opposite you^;gra<le) ■ t 



7. • Grade -7 ; ' 
.8. Grades • ' 

9. Grade 9 . - 
10. .Grade 10 

\11 . -Grade 11 , . ' • i 

nz. Grade li . 



If you are now in neither elementary nor se.condary school , circle 
the number that best fits your case (one number only) 

2. 
3. 
4. 



6. 
7. 
8. 
9. 
10. 

h. 

2. 

3. 

4. 
- 5'. 

6. 

7. 

8. 

\ 

lo: 



am In (Allege - . 

atn attending a professional school (l^w, medjcine, etc) 
am a university undergraduate (exclude professional schools) 
am a graduate stjjdent ^ — 

am studying a trade (e.g. carpef^^try, mechanics, etc) 
am a q, office worker 
am a factory worker ' > 

am «f hospital wor1<er ' . * - *" 

am a government worker 

am none 6f the above , , : • ■ 

am an e/lementary schoaf^eacKer • 
am a secondary sChOol teacher 
am a college or university teacher 
am practicing a profession (law, medicin^, etc) 
am a salesman or sales attendant 

am a business executive j 
am in business for myself » ' 

am in the armed forces or police / 
•am uriempVoyed (or retired) ' . 

am none of the abov* but •, 

(please specify) 
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60) Which Tankage comes to you most easily at , work (or schqol)? 



/ 



1. A 

3. A as easily as B 

4. Neither A nor B, but 
l^peciiFy) 



(please 



\ 



T 



% 



'A- 
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2. INDIVKIUAL'LAMGUAGE BEHAVIOR 




tsTqueslTpona i re ^nqiTfres . sepTrately'vnty'tWg'T ype s o f 
language behavior: reciprocal (where there is verbal ( 
interaction between \the. individual answering the ques-/ 
tionnaire and each of his interlocutors) and non-recipro- 
cal language behavior {where there is no- such, interaction). 

To obtain a profile of, language behavior on a t*ime sc«Ve, 
indicate the sigle of the language opposite the name of the 
interlocutor or activity , (e.g. A, B, C e: (for English) , . 
•F (for French) , S ('foV Spani sji) , etc. )^ . Draw a 1 ine from 
this, to correspond to the length cf time scale .above. This 
.gives only the ^)eriod Cf life where* contact^ took place. 
Frequency is Indicated by the type of Tine plus a number . 
;to- indicate duration in hours (see legend). 



Example: 10., 20 



Friends: B 6 indicates interaction 

with friends in language B daily between 
ages of 10 aod 20 pn average of eight hours 
a day, ' . - 



J 

•7 ' 

4 




' , . ) 2.1 RECIPROCAL LANGUAGE BEH)\VIOr' ,^ 

• * 

Time . • ' , . „ J 

scale .n.. 5 10' 15 20 ' ^25 30 35 ' •♦0 i*5 ^50 55 60 65' 70 

in years 

I - Reading and Writing 
1 , PpVBrnal Lettrrrti^. 



le . 0 • , ^" ^3 '♦0 '♦3 ^50 55 60 65^ 7 

years : y '"^ ^> 1 1 1 1 1 1 1 1 Kt\ 1 1 1 1 1 1 1 1 1 1 1 • • • i i 





Father 

Mother • • 

Sisters ^ 
^ Brothers , 
• - Grandparents (maternjil) .\ \ 

^ • Grandparents (paternal) 

Uncles (maternal ) ^ 
Uncles (paternal) 

Aunts (maternal) ' ■ \ 

\ ^ ■ Aunts (paternal ) . • 

• Spouse m 

Mother-in-law ). I 

Father-in-Jaw 

Sdjs • . ^ 

Daughters ' * ^ - 

Schoolmates .• • 

, Friends . • • 

^ Acquaintances . ; 
Others . 
- » ■ , ' 

2. Business Letters _ 
-Customers 

- Deale»*s- . ^ 

Colleague-firms f ' ^ 



Inter-6ff ice 



.II. Lietening and Spedkimj 

1 . * Father 
Mother 

Sisters v _ ^ 

. Brothers . 
, Grandfathei^ (m.) 
Grandfather ( p. ) 
. flrandmother (m.) 
Gra^dmpther ( p. ) 




J Uncles (m. ) 

Uncles' (p.) 

Aunts (m.) 

Aunts (p.) 

Spouse 
. Mother-in-law 

Father^!' n-]aii 

Brother- in-l^w 

Sister-in-law^ 

Son 

Daughter 

Son-in-law 

Grandchildren 

Doinestics 

Roomers 



2.* Saholastia * 

Teachers 
Schoolmates 
Tutors 
Others 



/ 



3 . Neighborhood 

Neigfibors 

Landlord 
, ^ Tenants 
' Milkman 

Grocer 

Baker ' 

Butcher 

Druggist 

Doctor 
y Best friends 

Acquaintances 



V 



0 



|4. doaupational 

Superitfrs 
Colle<fgues 
Underli nns 
Customers 



5. Reareational 

Sports friends 
^lub friends 
, Gastronomic 
Service group 
Others 
. . ' • A 



> 
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* ; 2 . 2 NQNirf^EC IPROCAi LANGUAGE. BEHA,V I ORr - . , 

\ * time scale. (in years) ^ • • " 

O S 10 15 20 25 .JOf' r 35 - H5 50 55 60 , 66. . -^Si -----^-:'-;"^" 

, , I I I , I I I I I 11 I I I I I jtt'\ I I I I I H • • I • • • ' • t t 1 t I I.I I • I I n I I I I • I.I t III I I I i-i J . \ 



1 . Listening 

^ Classes . 
Radio 

Television 
Cinema • " 
Theatre 
Speeches 
Lectures 
' Sermons 
Reco^dings 



2 . Beading 

Newspapers 
Magazines 
Textbooks 
Hagdbooks 
Religious biteks 
Literature • 
Non-fiction 
Journals 




3. Writing 



Diary ^ , 

Memos to self 
.Note tiking 

Report! 
* Articles 

Fiction 

Verse 



4. Speaking 

4.1 External Speech: 

Public speaking 
Play acting 
Group praying 

• 4.2 Internal Speech: 

Reckoning , 
Praying 
Cursing 
Dreami ng 



ad 



V 
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1 . Fr^uenoy ^ 
weekly 



^ __t_. 

monthly m mm mum mm mm mm mmm mmm m hmmiimmmm 

quarterly ' W i • • • • • 



yearly 



2. Duration * 

' Numbers v/i 1 1 indicate 
'"^ approximate duration 

'"^ ' . ■ i n- hours . 

J» Example: 

. 10 15 20 
^ . I I I I I I I I I I I I I I I I I 



Classes: 



(classes or lessons heard 
weekly in Language A bet- 
ween the ages' of 10 and20 
at the rate of about elS^t 
n, hours a week). 
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3.. SOCIOWINGUISTIC PROFILE 

(With special reference' to 
Unguage and educational 
policifes and programs J 




The following questions are relevant to language and 
educational policies and programs, Any, all or some 
of them may turn out to be significant. To answer all 
of these questions for purposes of pre-reqiiisi te quanti- 
fication and eventual -factorial analysis, it is expected 
that some preliminary investigations will be necessary. 
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3. SOCIOLINGUISTIC PROFILE 




( Language Policy and Educational Programs) 



1. WHAT is being evaluated? 

1.1 The biTtnguality of the '\Ang\jpige policy 

1.1.1 Language distribution 

1.1.2 Demographic equity 

. ; 1.2 Its effects ^ ' 

1.2.1. On the ^nguages ^ 

1.2.1.1 Replacement 

1.2.1.2 Maintenance 

tr 

1 .2. 1 . 3 Restoration 
1.2.1.4. Standardization 
1.2.1.5 Bilinguali.zation 

1.2.2 On the Comnujnity * 

1.2.2.1 NaKonal unity 

1.2.2.2 I nterethnic harmony 

1.2.2.3 Ethnic equity 

1.2.3. On the Individual 

1.2.-3.1 Intellectual development 

1.2.3.2 Etnptional stability 

1.2.3.3 Cultur^.1 development ^ 

1.2.3.4 Scholastic achievement 

^ 1.2.3.5 Language development 

i) In the home language 
Mi)" In W second language 

29 
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VIHY does the program exist? (Jts objectives:) 

2.0 Objectives ' ' . , " 

2.0.1 Type of objectives ^ 

2.0.2 Their feaetbllity , , 

* *' . 

2.0.3 Their relative value 
2.0.4' Who was responsible for them?' 
2yf Relation to priorities of language policy 

2.1.1 IntegratioJ 

2.1.2 O'iyersity ' . 

2.2 Relation to priorities of education policy 

2.2.1 Literacy in the home language 

' . 2.2.2 Literacy in the national languages 
♦ • 

2.2.3" Equality of educational opportunity 

2.3 Areas of policy jurisdiction 

2.3.1 Over language ^nd culture 

2.3.2 Over education 

2.4 Policy convergence 

. 2 Am' Between regions 

2.4.2 With national policy 

2.4.3 Resolution of pbliCy conflicts 

2.5 Policy implementation 

2.5J. Who implements the policy? 
2.5.1.1 A national body 
2.^^.1.2 A regional authority 
2.5.1 .3 A local authority 

2.5.2 Using what priorities? 
2.5.2.1 National 
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2.5.2.2 Regional 

2.5.2.3 local 

• ^ 

1) Cownunity priorities 

ii) The parents' priorities 

iii) . The 'educators' priorities 



WHO is beThg evaluated? ; : 

3.1 Who are they? ' 
3.JI.1 How many? " - 

V 3.1.2 How old? ^ ^ 

, » 

3.1.3 Where were they born? 

3.1.4 Where have they lived ? 

3.1.5 Where were t^ifeyyfiducated? 

3.1.6 How stable . is the group? 

3.2 -What slanguages do they speak? 
3t2.1 At home? < 

3.2.2 Among themselves? 

3.2.3 'How well do they know their home-languiage? 

3.2.4 How well do they know the second language? 

^ 3.2.5. How much do they usa ijpich language out of school 

3.3 • What do they us% their languages for? J 

3.3.1 At home (dialect used)? 

3.3.2 How often? ^ _ 

3.3.3 How consistently? 

3.3.4 How well? 

3.3.5 What languages do they hear and read? 
3.3.5.1 On television and "^^d^o? 



3.3.5.2* In magazines and newspapc^rs? 
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3.3.5.3' Tront parents a'nd relatives? 

3.3.6* What languages do they speak and write? 

, 3.3.6.1 To parents?- - 
3.3^^ To other relatJives and friends? 

3.4 Whatt sort of homes do they come from? 

— A3. 4.1 nn the parents intend to preserve a language? 

2 What is their* sofflal and income level? 



1^ 
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3.4.3 How long have they been at that level? " 

3.4.4 How long. have they been in the area? 
^ 3.4.5 How lyuch education do they have? 

3^6 How much do they want theijf children to" get? 

.4.7 How active are they in tfie coirmuni ty? 
3.4.£ Do' they attend school activitfes^ 

3.5 How do they feel? 

/ 3.5.1 ^'About\heir^^|<Jine language? 

3.5.2 About the second langi^age? . 

3.5.3 About" the schooj?- 

3.5.4 Abput learning in general? 

3.5.5 About their ethnic group? 

3.5.6 About t+ieir' future? 

3.6 Wow do they behave? 

3.6.1 With their superiors? 

3.6.2 "With their peers? 

3'.6.3 With' members of other grojjps? 

3.7 How alik« are they? , 
- 3.7.1 Linguistical IV 

3.7.2 Socially 
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3.7.3 Economically 

3.7.4 Ethnically 

3.7.5 • Psychologically 

4. WHERE are they? The eoitimunity 
4.1 Where is the program located? 
4.1.1 Size oip community 



IT 
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4.1.2 Density and isolation 

4.2 How independent is it? ' ^ " ^ 

'4.2.1. ^at sort^of political uriit^s it? 

4.2.2 What does it control itself? 

f 

4.2.3/^at is controlled from elsewhere? 



) 



4.3 How do the people live? 

4.3j.l How do they make a living?- 

4.3.2 Are they divided into social classes? 

4/O^How rigVd and stable are the' classes? 

4.3.4 Is there any class rivalry? 

4.3.5 Are many leaving ob settling in? 



'lii >y , How, many are out of work? 

4.3.7. How many need to learn another language to get a job? 

♦ ' * 1 • 

* * 

4.4 What sort of people are they? * 

4.4.1 How many languages are used and by how many people? 

4.4.2 44ow many ethnic organizations are there and of what strength? 

4.4.3 Are some of the jobs in the hands of certain ethnic groups? 

4.4.4 What sort of ethnic organizations are there: church, school, 
social, politital? 

4.4.5 Do some have speciaf^litical or social status? 
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4.4j6 Are some more bilingual than others'? 

. ■ . : \ ()•''' 

4.4.7 How much contact is there between the ethnic groups?' 

4.5 How many in each ethnic group can read and write? . 

4.5.1 In one flinguage? 

4.5.2 In more^than one language? 

4.6 What facilities do they have? - 

4.6.1 How many public and ethnic libraries? ^ 

' / \ 

4.6.2 Hpw many radio and television programs in each of . tfte 
. ' languages? . ' 

4.6.^ How many newspapers ar;d magazines? 

4.7 How do the ethnic groups get along? 

4^7.1^ Who is prejudiced against whom and to what extent? 

1^.7.2 Do members of some ethnic groups have diffi(^ty getting 
certain jobs? 

, . .4.7.3 What are the priorities of each ethnic group? 

4.7.4 Is there ?5vajry between groups, and how' is it expressed? 

4.7.5 What is the attitude toward bi Unguals and mixed, marriages? 

WHICH languages are Involved? * ^ * . 

5.1 How many lanc|Uigi»- are 'involved? ^ 

5.2 How different are they? 

5; 3 How important are they? - 

5.3.1 Economically . .. , 

5.3.2 Politically ♦ • * ^ 

5.3.3 Socially - . 

5.3.4 What can be done with them? ^ 
5.4 How standardized are they? 
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^j.'j What dialects arc used and In what way? 

5.5.1 How close are they to the staridard? 

5.5.2 Ho»ji are they ^||isidered in the community? 

5.5.3 How are they -used in education? > ''"'^ - 



5..5.4^s one- dialect used for one thing and another foi^omething 
' - else? 



5^. J 



5 How intermixed are the languages? 



5.5.6 . Do mor e aj i d mo f t j people le t td i^ o u s e on e l angua g e r ath e r — 
•than the other? * ' ■ 

WHl,CH SCHOOLS a/P6\used in the program? • 

6.1 Where are the buildings and what are they like? ^ ^ 
,..^^^^^^^^.1.1 In what sort of area aire they located? 

6.1.2 How much workspace is there for the program? 

6.1.2.1 How many classrooms and what are they like? 

6.1.2.2 What per capita library facilities? 

6.1.2.3 Is there a materi al s room? ^ 

6.1.2.4 Is there a language laboratory? 

6.1.3 What sojt of accomodations are there? 

6.1.3.1 For recreational/ activities and sports 

6.1.3.2 For eating and 4fihking: cafeterias, canteens 
and dining rooms j 

1 6.1.3.3 For social activities: commonrooms and project 

rooms 

6.1.4 How accessible is the school? J 

6.1.4.1 Distance travelled to school 

6.1.4.2 Public transportation, 

6.1.4.3 School transportation x 

6.2 What are the aims of each school? 
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6.2. V Does it have a religious, soci at" or^ political ideology and 
which sort? 



0 



6.2.2 Does it operate/under a parttctilar educational ideology 
(Montessori, ^cbZe aaUve, open; classropm, etc.)? 

6.2.3 Is it operated for any ethnic group? 



6.2.4 How does it relate to the community, the parents' organization 
or the church group? ' 

6.2.5 Do its'ainis have the cooperatJt)n of the schooJ board? 

6.2.6 Does jt operate-under certain administrative criteria? 
6.^.7 What is its policj. orTextra-curricular activities? * 

i ■ • ■ - ' ■ " , ' - 

6.3, HowMs it organized and adii|»T7ristered? 

6.3.1 Who has the authority? . \ ♦ 
. • ■ w 
* 6.3.2 Who pays for tif school and its programs? 

• / 

6.3.3 Who detelltines choice of language to be used? 

' 6.3.4 What sort of director does it have and what are his contacts 
with the program, >ith its teachers and with the community?- 



6.4 How are the st^denlis grouped 
6.4.1 By which criteria? 

6.4.1.1 By age? 

6.4.1.2 By level? >^ 



6.4.1.3 By language comprehension.?^ 
'^.H.1.4 By home- language? 
6.4.|8 How many groups are there? 

6.4.3^ How many students per class? ' * 

6.4.4 What is thi/home language distribution in each? 
6.4.5" What teaching languages are used in each? ^ - 

6.4.6 How many teachers per class? , ^ 

6.4.7 How are the students seated?, 




/ 
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6.4.7.1 In home- language blocks:? 

6.4.7.2 Alternatively by languages? ^ 

6.4.7.3 % Which seating pattern? 

6.5 How is the school day divided? 

6.5.1 How are the groups scheduled? 
i 6.5.2 How do students advance from one level to the next? 



fi,f^ Vlhftt sort ^*'^<^h1nq."'«^-P'^ig.b__iC^Jherg? 
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6.6.1 What is available in each of the languages? 
• * . 6.6.1.1 Textbooks „ 

6.6.1.2 Visuals (including films) 

6.6.1.3 , AiKlio (including tapes) 

6.6.2 How accessible are tl)ese? * 

6.6.2.1 How available are they? 
6.6.2/^2 How are they distributed? 

6.6.3 How suitable are they? ' ^^*'^-:}\ 
\ '* 6.6.3.1 For whom were they first published? 

6.6.3.2 How much do t^ey cost? • ■*• 
i) for individual stu^Sits 

^ ' ii) for the school « 

J 

6.6.3.3 How much of the teaching can they do? 

6.6.4 How much of the teaching mfiterial is there for each of the 
■•. subjects and in what language is it? 

6.7 How many people have jobs at the school aUd what do they do? 
%.7.1 How many program coordinators? 

6.7.2 How many curriculum development persons? 

6.7.3 How many librarians - bilingual and uni lingual? 
\ - 
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6.7.4 ^ow many J anguage advisors? 

6.7.5 How many language assistants (adult and pupijj? 

6.7.6 How many volunteer parent aids? 

■ * 

6.7.7' How many office staff - bilingual and uni lingual?. 

t 

6.7.8 . How many specialists, and master-teachers? 

7. WHICH TEACHEftS participate? ' . . 

7.1 How well do they know the languages they use? 

:'_ . The ir second la nguage f. ^ 

7.1.2 Their home language « 
1,1 How do they use them in their teaching 

7.2.1 How many teach in their home .language^ 

7.2.2 How many teach in their. second language? 

7.2.2 Hov^many teach in two languages,? 
^7.3 How compete^nt are they as teachers? 

7.3.1 How many years of schooling do they have? 

7.-3.2 Which professional diplomas do they hold? 

7.3.3 How many years of experience? 

7.3.4 How much experience in bilingual teaching? 

7.3.5 How many specialist courses have they completed? 

( 

7.3.6 How much training in bilingual education? 

7.3.7 How much experience with certaifr age-groups? 

7.3.8 How versatile are the teachers? 

7.3.9 Did they volunteer for the program? 

7.4 How do they teach languages an^J other subjects? 

It ' 

\: • . , 

7.4.1 How do they stage the primary language skills: listening, 
speaking, reading and writing? 

7.4.2 How djp^they correct Errors and how often? 



V 



C ». 38 



7'.4.3 How do they present and exercise new language fonins? 

♦ 

.4.4. How do they use the materials, including the visuals* and 
• how ofteri? " 

7.4.5 (How do they present new concepts in various subjects? 

7.4.5.1 In^e language only? / 

7.4.5.2 In both languages - alternatively, consecutiyely? 

7.4.6 How much* interaction is- there in the classes? 

J - ' 

7.5 How do they feerabout the program? 

« 

. 7.5.1 How committed are they to it? 

) , - — ^ ... ... . ; 

7.5.2 Do they understand its objectives? « 

7.5.3 What do they think about bilingual education? 

. \ - 

'7.5.4 Do they work as a team? 
, » 

7.5.5 What sort of support do they have? ^ 
7.5.5.1 From the administration 

. 7.5.5.2 From the parents 

- - ...... I . . _ - .. . ' . 

7.5.5.3 From the coirmunity 

7.6 How ^0 they rate in the profession? 

7.6.1 How are they chosen? 

7.6.2 What is their salary range? • 

7.6.3 What work space are they given? 

7.6.4 Is there much competition for their position? 

. *► . . 

HOW does the program operate? 
8,.l How are the languages distributed? ^ 

> 8.1.1 In relation to the national and ^ea language? 

8.1.2 By time and subject? ^ ' . 

C.1.3 According to the curriculum objectives? 

8.1.4 What basic type oT bilingual education predominates? 
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8.2 What sort of classes have been organized? 

8.2.1 Hot do they relate to the type of program? 

8.2.2 Is the 'Tn^t ruction unilingual or bilingual? » 
' * 8.2.3 Arc the materials unillnguaV'Or bilingual? . " 

8.2.4 Are 'the students unp4fi9ij al q r b-i Ungual and to what extent? 

8.2.5 What type of classes are treated fiy the grouping of students, 
materi-als and teaching hjethods according to tanguage? 

8.T What level of 'attainment is to be reached? * ^ . 

8.3.1 In eaok] language? ^ ~ 

8.3.2 In each subject? . .s > 
8*4 'How is the attainment determined? . 

8.4.1 Unilaterally or comparatively? 



8.4.2 By which methods? 

8.4.2.1 Examinations 

8.4.2.2 Special tests 

V 8.4.2.3 Special inventories ^ 
'• ♦ 

8.4.3 What have-been the results and how are they fudged? 



